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Abstract: 

This study aims to examine the opinions of teacher candidates on the use of local dialect. 
50 teacher candidates, who attended Kafkas, Kilis 7 Aralik and Atattirk Universities in 
2019-2020 academic year from different branches and class levels, were chosen according 
to convenience sampling, and participated in the study which was designed as 
qualitative research and a case study. The data were collected through the five-question 
semi-structured interview form, developed by the researchers, and were analyzed with 
the content analysis method. As a result of the study, it was determined that teacher 
candidates did not lean towards the use of local dialect mostly, but they felt comfortable 
while using the local dialect and did not find it necessary to make efforts to reduce the 
use of local dialect. Besides, it was determined that teacher candidates thought that the 
city they were born or lived in had an impact on the uses of local dialect, and they used 
the local dialect most often with their families and their friends. 


Keywords: teacher candidate, local dialect, qualitative research, interview, content 
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1. Introduction 

Speaking is an important linguistic skill, which emerged due to the fact that the human 
being is a social creature, and which still holds a crucial role in maintaining this quality 
(Gundiiz & Simsek, 2014, p. 17). In communication the method used for the transmission 


of the message, directly affects the level of perception (Demir & Giil Ozdil, 2019, p. 866). 
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Therefore, the impeccability and flawlessness of the speech, which is used frequently by 
the human being as a method to express herself, ensures that the message to be conveyed 
will be perceived fully and accurately by the listener. 


"A language develops, changes and evolves depending on certain characteristics of its 
speakers such as; their height, the geography they live in, their regions, their raising styles, 
their social and cultural levels, their education, their professions, their ages, etc." 
(Alyilmaz & Alyilmaz, 2018, p. 9). 


And local dialects are just different ways of saying things, arising from several 
reasons such as geographical and sociocultural differences etc. (Demir, 2002, p. 107; 
Ekberg & Jan-Ola, 2020, p. 2; Rabanus, 2019, p. 106; Rothlisberger & Szmrecsanyi, 2019, 
p. 133) and generally can be mutually understood within a certain group of people 
(Alford & Judith, 1990, p. 479). Although local dialects can be described as a richness in 
the context of language and culture (Yildirim, 2015, p. 123), they are a speech disorder 
that takes its roots mostly in the family (Pehlivan, 2012, p. 137) and then holds on for a 
long time, especially if not corrected through school system (Akkaya, 2012, p. 407; 
Buyukikiz & Hasire, 2013, p. 59; Erdem, 2013, p. 423; Gundtiz & Simsek, 2014, p. 243; 
Giirlek & Aksu, 2013, p. 185-186; Temizytirek, Erdem & Temizkan, 2017, p. 167-168; 
Topcuoglu Unal & Ozden, 2015, p. 747). 

There is a close correlation with the development levels of societies and the 
qualifications of education systems and educators. One of the main characteristics of the 
qualified teachers, who play an important role in the emergence of modern societies, is 
their ability to use the language correctly and effectively. Because in education, the 
method of transferring information is as important as the knowledge itself. Therefore, 
teachers should definitely be able to speak eloquently and effectively (Ucgun, 2007, p. 
60). Additionally, since teachers are important role models for students, teachers who 
adopt eloquent and effective speech as a pattern, will be an inspiration for students 
(Dilekmen & Basqi, 2008, p. 228; Toptas & Sénmez, 2015, p. 13). In this respect, it is an 
obligation not an option to speak eloquently and effectively for all teachers regardless of 
their field (Yelok & Dolunay, 2007, p. 64). Being able to speak eloquently and effectively 
is dependent on the use of standard language without speech defects. In the short run, 
the improper use of language- especially by the teachers- may lead to the upbringing of 
individuals who cannot express themselves and in the long run, it can lead to the 
establishment of a society that does not share common ideals and cannot speak the same 
language (literally and spiritually). 

In the literature review, it was observed that there are some studies (Karakoc 
Oztiik & Altuntas, 2012; Sarikaya, 2019; Topcuoglu Unal & Degec, 2012; Toptas & 
Sénmez, 2015), in which the teachers from different branches provide their opinions 
about speaking problems, among which the use of local dialects was listed. Yet there are 
very few studies (Akkaya, 2012) aimed at figuring out the opinions of prospective 
teachers on the use of local dialects. In the above-mentioned study, prospective teachers 
were asked to evaluate the problems in their speaking and the use of local dialects was 
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listed as one. It is thought that this research, which aims to examine the prospective 
teachers’ use of local dialects, will reveal how future teachers evaluate this speech defect, 
if they use the local dialects, the reasons behind and locations they use it. Thus, it will 
contribute to the field in solving this problem, if it exists at all. The fact that this research 
was conducted with prospective teachers from different grade levels and branches 
studying in three universities in different cities of Turkey, strengthens the results in terms 
of generalizability. Thus, in the research the answers to the following questions were 
sought: 

1) What is the prospective teachers' point of view on the use of local dialects? 

2) Does the city in which prospective teachers were born- live in influence the use of 

local dialects? 

3) In which environments do the prospective teachers use local dialect? 

4) Do the prospective teachers feel comfortable when using local dialect? 

5) What do the prospective teachers do in order to decrease the use of local dialect? 


2. Method 


The qualitatively designed research was conducted as a case study, aiming to collect in- 
depth information on a real situation (McMillan & Schumacher, 2010, p. 24). 


2.1 Sample / Participants 

50 prospective teachers from various branches studying at Kafkas, Kilis 7 Aralik and 
Atatiirk Universities in the 2019-2020 academic year, participated in the research. The 
study group was determined by convenience sampling method. The main criteria for 
choosing in this method are proximity and ease of access (Yildirim & Simsek, 2008, p. 77). 
Various information about the prospective teachers in the study group are listed in Table 
i; 


Table 1: Personal information of the prospective teachers in study group 


Rank University Department Grade __ Gender Hometown 
1. Kilis7 Arak Turkish 4 Male Sanhurfa 
2. _Kilis7 Arak Turkish 4 Male Gaziantep 
3. _Kilis7 Arak Turkish 4 Female Gaziantep 
4. Kilis7 Aralik Turkish 2 Male Kahramanmaras 
5. Kilis7 Arak Turkish 2 Male Adiyaman 
6.  Kilis7 Arak Turkish 2 Female Gaziantep 
7.  Kilis7 Arahk Turkish 2 Female Kahramanmaras 
8. Kilis7 Arak Turkish 3 Male Adana 
9. Kafkas Turkish 4 Female Van 
10. Kafkas Turkish 4 Male Kahramanmaras 
11. Kafkas Elementary School Math 4 Female Balikesir 
12. Kafkas Elementary School Math 3 Male Corum 
13. Kafkas Elementary School Math 3 Male Manisa 
14. Kafkas Elementary School Math 3 Female Kahramanmaras 
15. Kafkas Elementary School Math 2 Female Ardahan 
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16. Kafkas Elementary School Math 2 Male Mersin 
17. Kafkas Elementary School Math 2 Female Sirnak 
18. Kafkas Elementary School Math 4 Male Erzurum 
19. Kafkas Elementary School Math 2} Male Istanbul 
20. Kafkas Grade 3 Male Kars 
21. Kafkas Science 3 Male Balikesir 
22. Kafkas Grade 1 Male Erzurum 
23. Kafkas Grade 1 Male Diyarbakir 
24. Kafkas Turkish 4 Male Van 
25. Kafkas eG ne and Psychological 1 Male wan 
Counseling 
6. Kafkas eartence and Psychological 1 Male Van 
Counseling 
27. Kafkas Turkish 2 Male Sanhurfa 
28. Kafkas Turkish 3 Male Mardin 
29. Kafkas Turkish 3 Male Kayseri 
30. Kafkas Preschool 2 Male Diyarbakir 
31. Kafkas Preschool 2: Female Kars 
32. Kafkas Turkish 4 Male Ardahan 
33. Kafkas Turkish 4 Male Erzurum 
34. Kafkas Turkish 4 Male Erzurum 
35. Kafkas Turkish 4 Male Diyarbakir 
36. Kafkas Turkish 4 Male Diyarbakir 
37. Atatiirk Turkish 4 Female Giresun 
38. Atatiirk Elementary School Math 2 Female Erzurum 
39. Atatiirk Elementary School Math 2 Female Kars 
40. Atatiirk Elementary School Math 2 Female Gimiishane 
41. Atattirk Turkish 4 Female Trabzon 
42. Atatiirk Turkish 4 Male Giimushane 
43. Atatiirk Turkish 3 Female Giuimushane 
44, Atatiirk Turkish 3 Male Kars 
45. Atatirk ee eases : Male Erzurum 
Literature 
te wea Suidance and Psychological 1 Male ee 
Counseling 
47. Atatiirk Turkish 3 Female Diyarbakir 
48. Atatirk Grade 2 Male Erzurum 
49. Atatirk Geography 4 Male Erzurum 
50. Atatiirk History 3 Male Erzurum 


As listed in Table 1, 8 of the prospective teachers participating in this research, study at 
Kilis 7 Aralik; 28 at the Kafkas and 14 at Atatiirk University. 25 of the participants are 
majoring in Turkish, 12 in elementary school math, 4 in elementary school teaching, 3 in 
Guidance and Psychological Counseling, 2 in preschool, 1 in history, 1 in geography and 
1 in Turkish language and literature. They are from 21 different cities and 34 of those 
prospective teachers are male and 16 are female. 
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2.2 Instrument 

Data for the research were collected via qualitative interviews. Interview is a qualitative 
method of data collection in which the researcher asks questions appropriate for his/her 
purposes and the participants answer these questions in line with their own tendencies 
(Glesne, 2012, p. 140). As a tool for data collection, a semi-structured interview form 
prepared by the researchers was used. While preparing the interview form, a literature 
review was conducted first, and a draft was prepared. Afterwards, opinions of four field 
experts on the draft form were received the form was finalized accordingly. 


2.3 Data Analysis and Data Collection Procedures 

Data collected in the research was analyzed with content analysis method. "In that kind of 
analysis, the text, the content of the document should be examined. Then, these data should be 
classified (categorized) and main categories and subcategories should be created" (SOnmez et al. 
2011, p. 159). 

The formula of Miles et al. (1994, p. 64) (Reliability = Number of Consensus / Total 
Number of Consensus+ Number of Dissensus) was used to determine the reliability of 
the data obtained as a result of the codings separately made by the researchers. It was 
determined that the compatibility among coders were calculated to be 85%. According to 
Miles et al. (1994, p. 64), a minimum of 70% compliance rate is sufficient for reliability. 

The codes and themes obtained in the research were presented in separate tables 
after the research question and the sentences of participants were included directly to 
reflect their perspectives. A code has been added at the end of sentence to identify the 
participant (e.g. T1). 


3. Results 


In this section the results of the research, are presented in tables in line with the research 
questions. 


3.1. What is the prospective teachers’ point of view on the use of local dialects? 


Table 2: Prospective teachers’ perspective on using local dialects 


Positive f Negative f 
Using it conditionally (Ts, Tis, Tis, Ts3, 8 Acting as a role model (T1, Tz, T3, Ts, Tio, Tu, Tz, 20 
Ta, T35, T49, T50) T24, T26, T2s, T30, T32, T36,T37, T41, Ta2, Tas, Tas, Taz, Tas) 

i i tandi To, Ts, T16, T17, T 
Cultural richness (Tz, Tis, Tis, Tas, T3s) 5 ee eee a rea. “Ae 


T21, T29, T31, T3s, T39, Tao, T43, T46) 


Genuine communication with the 
student (Tx, Tz) 

Teacher feeling comfortable (T25) 1 

Total 16 35 


2 Introducing standard Turkish to students (Ts, Tis) 2 


European Journal of Education Studies - Volume 7 | Issue 10 | 2020 61 


Kiirsad Cagri Bozkirh, Onur Er 
THE VIEWS OF PROSPECTIVE TEACHERS CONCERNING THE USE OF LOCAL DIALECT 


As can be seen in Table 2, there have been 16 positive codes from the prospective 
teachers in the study regarding their perspective on using local dialects. There have been 
35 negative codes regarding the prospective teachers' perspective on using local dialects. 
It can be said that the prospective teachers’ perspective on using local dialects is negative. 
The below codes are achieved from the answers of the prospective teachers who gave a 
positive opinion: “using it conditionally” (f: 8), “cultural richness” (f: 5), “genuine 
communication with students” (f: 2), “teacher feeling comfortable” (f: 1). 

The opinion of one of the prospective teachers who were coded as “using it 
conditionally” is as follows: 


“Ts it correct for me? Depends on the situation. For example, in the East side of Turkey, it 
is better to speak using the dialect- the specific dialect of East in classroom. You can speak 
accordingly in West” (Ts). 


The opinion of one of the prospective teachers who were coded as “genuine 
communication with the student” is as follows: 


“T believe it is good to use local dialect in class because it provides sincerity with students” 
(T27). 


The below codes are achieved from the answers of the prospective teachers who 
gave a negative opinion: “acting as a role model” (f: 20), “causing misunderstandings” (f: 
13), “introducing standard Turkish to students” (f: 2). 

The opinion of one of the prospective teachers who were coded as "acting as a role 
model" is as follows: 


“I mean, it is not right. Because at the end of the day, we are graduates of Turkish literature. 
Or rather, studying at Turkish teaching and we will set an example for our students, who 


will take us as role models. I believe we should be able to speak Turkish eloquently” (11). 


The opinion of one of the prospective teachers who were coded as “causing 
misunderstandings” is as follows: 


“For me, it is wrong. Information can be transferred incorrectly to the student” (T16). 


3.2. Does the city in which prospective teachers were born- live in influence the use of 
local dialects? 
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Table 3: The effect of the city prospective 
teachers were born- live in on their use of local dialects 


It affects f It does not affect f 
Influence of the family (T1, T13, Tiz, Tis, T20, T22, 
T23, T26, T27, T28, T29, T30, T31, T32, T34, T39, Tao, Ta1, 24 Being away from hometown (Ts, T10, Ts0) 3 


Ta2, Tas, Ta, Tas, Taz, Tas) 
Influence of social environment (Tu, Ti, Tu, 
Tis, T16, T17, T20, T21, T22, T23, T24, T2s, T26, T27, T29, 22 


Being able to control the use of local dialects 


T30, T33, T35, T36, T3s, T40, T49) ores 
The distance between the city I was born and é 
Infl f the family (T it 
the city [live in (T2, Ts, Ts, Ts, Ts) Py rete an 
Involuntary Use (T», Tso, Ts7) 3 
Total 54 7 


As can be seen in Table 3, there have been 54 codes from the prospective teachers 
expressing the effect of the city they were born- live in on their use of local dialects. There 
have been 7 codes from the prospective teachers expressing that the city they were born- 
live in has no effect on their use of local dialects. It can be said that for the prospective 
teachers participating in the research, the city in which they were born- live in influences 
the use of local dialects. 

The below codes are achieved from the answers of the prospective teachers who 
expressed that it affects: “influence of the family” (f: 24), “influence of social 
environment” (f: 22), “the distance between the city I was born and the city I live in” (f: 
5), “involuntary use” (f: 3). 

The opinion of one of the prospective teachers who were coded as “influence of 
the family” is as follows: 


“Of course, due to the society we are in, we continue with the dialect we hear from our 
parents” (Tis). 


The opinion of one of the prospective teachers who were coded as “influence of 
the social environment” is as follows: 


“Of course, it affects. All in all, it is a possibility that I'm affected by my (social) 
environment and so I am” (T3s). 


The below codes are achieved from the answers of the prospective teachers who 
expressed that it does not affect: “being away from hometown” (f: 3), “being able to 
control the use of local dialects” (f: 3), “influence of the family” (f: 1). The opinion of one 
of the prospective teachers who were coded as “being away from hometown” is as 
follows: 


"Unavoidably, our local dialect of Adana decreases a bit in Kilis” (T1). 
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The opinion of one of the prospective teachers who were coded as “being able to 
control the use of local dialects" is as follows: 


"IT can use or not use the local dialect whenever I want” (T16). 
3.3. In which environments do the prospective teachers use local dialect? 


Table 4: The environment in which prospective teachers use local dialects 
Codes I use it f__I donot use it f 
Ti, T2, Ts, Ta, Ts, To, Tz, Ts, Ts, Ti0, T11, 
T12, Ti3, T14, Tis, Tie, Ti7, Tis, T19, T20, T21, 


aoe Tz, T23, T24, T25, T26, T27, T2s, T29, T30, T31, 50 SC- 
Ts2, T33, Tx4, T35, Tse, T37, T3s, T39, T40, Ta1, 
T22, Tas, Tas, Tas, Tae, Taz, Tas, T49, Tso 
Ti, T2, Ts, To, Tz, Ts, Ts, Tio, Tit, T12, T14, 
Tis, Tiz, Tis, Tis, T22, T23, T24, T25, T27, T29, 
Among 
Cae T30, T31, T32, T33, T34, T35, Tse, T37, T38, T39, 42 Ts, Ts, Ts, Tis, T16, T20, T21, T26, T2s 9 
Tao, Ta1, Ta2, Tas, Ta4, Tas, Tae, Taz, Tas, Tao, 
Ts50 
Ti, Ti3, T14, Tis, Tis, T20, T21, Tz, T23, T24, eee : oe 
In school T25, T27, T2s, T29, T30, T33, T34, Ts, T36, T43, 22 Tas, Tao, Teo, Tar, Tex, Tus, Tas, Tse 28 
Ta, Ts0 
Taz, Tas 
Ti, Tz, Ts, Ta, Ts, Te, Tz, Ts, Ts, Tso, 
fapeblie Tu, Ti3, T14, Ti¢, Tiz, Tis, T19, T20, 
enterprises T12, Tis, T22, T23, T29, T34, T36 7 Ta, Tos, T25, T26, T27, T28, T30, T32, 42 
T33, ['35, T37, T3s, T39, Tao, Ta1, Tz, 
T43, T44, Tas, Tae, Taz, Tas, Ta9, Ts0 
Total 121 79 


As can be seen from the Table 4, the environments in which prospective teachers 
use their local dialects, vary. The prospective teachers may use local dialects “among 
friends” (f: 50), “among family” (f:42), “in school” (f:22), “in public enterprises” (f:7). 
There are also prospective teachers who express that they do not use local dialects 
“among family” (f: 9), “in school” (f: 28), “in public enterprises” (f: 42). 

The opinion of one of the prospective teachers who use local dialect “among 
family” is as follows: 


“Since Turkish language is not used in the family environment, my family always speaks 
with an accent. I feel more comfortable using it” (T36). 


The opinion of one of the prospective teachers who do not use local dialect “among 
family” is as follows: 
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“No, they do not use dialects. But I do not use it either. At least, I try not to use much. But 
since we are Kurds, the language spoken at home is Kurdish. So, as I told before, throat 
voices are dominant. Aside from that, there is no local dialect characteristic” (T3). 


The opinion of one of the prospective teachers who use local dialect “in public 
enterprises” is as follows: 


“Tt is spoken in governmental agencies, for example the ones in Diyarbakir, but not much. 
I try not to use but sometimes I cannot help it” (T23). 


The opinion of one of the prospective teachers who do not use local dialect “in 
public enterprises” is as follows: 


"In fact, I rarely use local dialect, but one cannot see herself or maybe I'm using it without 
realizing but I’m trying not to" (Tas). 


3.4. Do the prospective teachers feel comfortable when using local dialect? 


Table 5: Prospective teachers’ status on feeling comfortable using local dialects 
I feel comfortable f Ido not feel comfortable f 
Being able to speak as they wish (T1, Ts, Tu, T13, T1s, 


Not appropriate for the occupation 


Tz, T23, T24, T25, T26, T27, T29, T30, Ts1, T32, T33, Ts4, T36, 27 (Tas, Tse, Tss) 3 
T37, T39, Ta, Taz, Tas, Tas, Tae, Taz, T50) micas a 
i ity (Tz, Ts, Tio, T12, Tiz, Tis, T20, T21, T35, Tao, T 
sti i, eit NS Th Lert Te 12 Social environment (T14, Tio, T19) 3 
49 
Love of hometown (Tz, Ts, Ts, Ts) 4 Feeling uneducated (Ts) 1 
Family environment (T1) 1 
Total 44 7 


As can be seen from Table 5, prospective teachers in the study are generally comfortable 
using local dialects. The below codes are achieved from the answers of the prospective 
teachers who feel comfortable: “being able to speak as they wish” (f: 27), “sincerity” (f: 
42), “Love of hometown” (f: 22), “family environment” (f: 7). 

The opinion of one of the prospective teachers who were coded as “being able to 
speak as they wish"” is as follows: 
“All I all, I speak as I feel” (11). 


The opinion of one of the prospective teachers who were coded as “sincerity” is as 
follows: 


“And it can change depending on the situation. For example, I can use my local dialect 
comfortably in a familiar environment, in an environment where I feel sincerity, but when 
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I enter an unfamiliar environment, for example where there are people that I’m not very 
close to, I feel a little bit discomfort” (Tas). 


The below codes are achieved from the answers of the prospective teachers who 
feel uncomfortable: “not appropriate for the occupation” (f: 3), “social environment” (f: 
3), “feeling uneducated” (f: 1). 

The opinion of one of the prospective teachers who were coded as “not 


appropriate for the occupation” is as follows: 


“Frankly, I am a bit uncomfortable. As a prospective teacher I need to use eloquent 
Turkish” (T2s). 


The opinion of one of the prospective teachers who were coded as “social 
environment” is as follows: 


“Tt is acceptable within the family but not outside” (T14). 
3.5. What do the prospective teachers do in order to decrease the use of local dialect? 


Table 6: Prospective Teachers’ Status on Showing Efforts to Reduce Local Dialects 


Doing Something f Not Doing Something f 
Reading (T16, Tiz, Tz, T23, T24, T26, T2z, T31, W Seeing it as redundant (Tu, T19, T20, T2s, T2s, T29, 8 
T32, T42, Tas) T33, T3e, T37, T38, T39, Tao, Ta1, T44, Tas, Taz, Tas, Ts0) 
Elocution training (T21, Tss, Tas, T49) 4 I feel comfortable (To, Tz, Tiz, Tis, Tis, Tis) 6 
Oral reading (T1, T2) 2 Carrying the dialect to future (Ts0, Ts) 2 
There i locuti ini ilable (T 
Breathing’ Exercises (Ti) 1 : - is no elocution training available (T3, > 
10 

Listening to Poetry (T17) 1 Feeling that it cannot be changed (Ts, Ts) 2 
Reading Poetry (T1) 1___ Lessons at school are sufficient (Ts) 1 
Establishi dial ith friends not 

BtaD ising. a Cialosue withiriends no Sincerity (Ti) 1 
using local dialect (Ts) 
Total 21 32 


As can be seen in Table 6, there have been 21 codes from the prospective teachers who 
are showing effort to decrease the use of local dialects. There have been 32 codes from 
the prospective teachers who are showing no effort to decrease the use of local dialects. 
The below codes are achieved from the answers of the prospective teachers who are 
showing effort: “reading” (f: 9), “elocution training” (f: 4), “oral reading” (f: 2), “breathing 
exercise” (f: 1), “listening to poetry” (f: 1), “reading poetry” (f: 1), “establishing a dialogue 
with friends not using local dialect” (f: 1). 

The opinion of one of the prospective teachers who were coded as “reading” is as 
follows: 


“T read and I try to correct when a wrong word is being used” (T22). 
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The opinion of one of the prospective teachers who were coded as “elocution 
training” is as follows: 


“Once I was quite lisping. I attended the elocution courses and 14 days language exercise 
groups. I had quite troubles with lisping, but I managed to solve it eventually. After that, 
there were some problems with the dialect and now they are fixed” (T21). 


The below codes are achieved from the answers of the prospective teachers who 
are not showing effort: “seeing it as redundant” (f: 18), “I feel comfortable” (f: 6), 
“carrying the dialect to future” (f: 2), “there is no elocution training” (f: 2), “feeling that it 
cannot be changed” (f: 2), “lessons at school are sufficient” (f: 1), “sincerity” (f: 1). 

The opinion of one of the prospective teachers who were coded as "seeing it as 
redundant" is as follows: 


“As I said, since they do not stay at the same place, same family, or same location with a 
specific language, I recommend that they do not use their accent in everywhere. Elocution 
training should be attended but I never tried as I do not use it” (T20). 


The opinion of one of the prospective teachers who were coded as "I feel 
comfortable" is as follows: 


“T just use it since I think it is natural” (Tis). 
4. Conclusion and Discussion 


The opinions regarding the use of local dialects of prospective teachers of 2019-2020 
academic year from different grade levels and branches studying in universities in three 
different cities of Turkey were examined in this research. It was determined that the 
prospective teachers participated in the research, did not think that the use of local 
dialects is correct. Cheshire & Trudgill (1989) also found out that educated people tend 
to reflect fewer local dialects on their speech. 

It was determined that the participants did not approve the use of local dialects, 
especially in the context of teacher being a role model (f: 20) and that speaking this way 
may lead to misunderstandings (f: 13). Prospective teachers who feel positive about the 
use of local dialects stated that it can be used conditionally (f: 8) and that it is a cultural 
richness (f: 5). It is thought that the continuation of this positive attitude towards the use 
of local dialects after starting their professional life, is a serious problem. Likewise, 
according to the research conducted by Topcuoglu Unal & Degeg (2012), the use of local 
dialects among secondary school students is one of the most common speech problems 
in speaking activities encountered by Turkish teachers. Considering that many students 
have parents using local dialects, their exposure to local dialects both at school and at 
home, will probably grow this speech problem of students. 
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Prospective teachers, who expressed that the city they were born- live in has an 
impact on their use of local dialects, showed family (f: 24) and social environment (f: 22) 
as the prominent cause of this situation. Prospective teachers, who expressed that the city 
they were born & live in has no impact on their use of local dialects, attributed this 
situation to being away from hometown (f: 3) and to their ability to control the use of 
local dialect (f: 3). In a study conducted by Cheshire et al. (1989, p. 95) most of the highly 
educated people informed that they were not affected by the cities they were born-live 
in, in terms of using local dialects. 

When environments in which the participants use the local dialects were 
examined, all of them (f: 50) stated that they used local dialects in a friend environment. 
Aside from the circle of friends, they prefer to use local dialects mostly among family (f: 
42). In terms of the environment, school occupies a separate place in local dialect use. 
Almost half the participants (f: 22) stated that they did not use local dialects in school and 
the remaining group (f: 28) informed that they used it at school. The environment in 
which participants use local dialects least (f: 42) is public enterprises. The environment in 
which prospective teachers use local dialects most, following family and friend circles, is 
school. On the other hand, Dunstan & Jaeger (2015, p. 793), in their research with college 
students, found out that students avoid the use of local dialects because they see the 
campus as a Scientific environment. 

Most prospective teachers stated that they felt comfortable using their local 
dialects because of "being able to speak as they wish" (f: 27) and out of "sincerity" (f: 12). 
Prospective teachers who expressed that they are not comfortable using local dialects, 
explained it to be not appropriate for their occupation (f: 3) and not appropriate for the 
social environment (f: 3). 

While some of the prospective teachers do not do anything to reduce their use of 
local dialects because they see it as redundant (f: 18) and they feel comfortable (f: 6); the 
things that come first in order to decrease the use of local dialects are reading (f: 11) and 
attending diction courses (f: 4). Er & Demir (2013, p. 1434) also found out that some of the 
Turkish teachers participated in their research, were using local dialects during the 
lesson. Therefore, it would be wise for the prospective teachers who use local dialects to 
take precautions in order not to continue this speech problem when they start performing 
their profession. 

Even though there was no such intention to detect this or that no data was 
collected in order to do so, it was understood from the researchers’ observations during 
the interviews and from the detailed examinations at the transcription stage of voice 
recordings, that the prospective teachers were having difficulties in two areas. First, it 
was seen that some of the prospective teachers participated in the interviews, defined the 
questions of local dialect as questions about different mother tongue or accent, and thus 
giving answers in that regard. It is thought that this situation indicates the theoretical 
knowledge deficiencies/ mistakes of the students regarding the basic concepts of 
language teaching. Second problem was that some of the prospective teachers who stated 
that they do not approve or use local dialects have speech disorders that are thought by 
the researchers to be originated from local dialects. This result is consistent with the 
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research Akkaya (2012, p. 417) conducted on senior students from various branches of 
the faculty of education. Likewise, the prospective teachers who participated in this study 
defined their use of local dialect as the most important speech problem they experienced. 
It is thought that both these situations may become a source for further research. 
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